Guidance for Authors: Submission Formats 
 
· The Journal welcomes submissions in five formats:  
· Case studies 
· Narratives 
· Conceptual notes 
· Commentaries 
· Abstracts of relevant work published elsewhere  
· Submissions will normally be between 500-3000 words (excluding references), though longer works will be considered.  
· The Journal encourages creativity in format and invites proposals for other types of contributions (e.g., podcast, webinar recording).  
· All contributions must incorporate best practices for accessible design relevant for the chosen format (e.g., closed captions, transcripts, image descriptions).  
· See additional templates/examples to inspire and guide your development of a case study or narrative. 
 
Submission Formats 
 
Case Studies 
 
General Information 
· Case studies focus on rich, contextualized description and reflection on a bounded unit of analysis (“case”), such as a one-off, pilot, or continuing collaboration, initiative, intervention, project, or program. 
· The case may reflect a small (i.e., interpersonal relationship, course), medium (i.e., program, department), or large (i.e., Faculty, inter-institution, discipline, or beyond) scale initiative.   
· We generally recommend organizing a case study into sections that include a brief 50-150 word abstract, introduction, main body, discussion, and conclusion that take up the following components: 
· Situating the case in relevant context (e.g., disciplinary, institutional, pedagogical, locally identified problem/gap) 
· Describing what you did (e.g., initiative design, goals, collaborators) 
· Describing how you did it (e.g., process, participants, challenges, decisions) 
· Analyzing and reflecting on how it went (e.g., the process, outcomes, impacts, lessons learned) 
· Concluding with overall implications (e.g., significance/contribution of the case, recommendations for next steps)  
· See chapter 15 (Case Studies) of Healey et al. (2020) for further guidance on writing a case study of an educational intervention.  
 
Example Topics  
We welcome case studies on a wide variety of topics in accessible education. Some examples include, but are not limited to, the following: 
 
Accessible education experiences and initiatives of faculty, staff, and disciplines 
· Efforts to modify teaching practices in order to reduce students’ need to use MSAFs and disability accommodations. 
· An initiative to change a practice (e.g., redesign a course, revise an assessment) and evaluate and reflect on successes and challenges.   
· How an instructor or department has incorporated the FAVE (flexibility, alignment, variety, and explicitness) accessibility principles promoted by McMaster’s accessible education resource, Forward with FLEXibility, and associated learnings, reflections, and outcomes.  
· Use of an auditing framework to identify accessibility barriers in a technological or physical learning environment.  
 
Scholarly and strategic approaches to infrastructure development and institutional change 
· An academic program’s work to streamline and simplify an accommodation process. 
· The reflections an academic program developed with respect to accessibility for their accreditation /institutional quality assurance program process.  
· An academic program’s work to further embed disability content in the curriculum.  
· Efforts to improve a process, system, service, support, or training to enhance accessibility in teaching and learning. 
· Development and implementation of a new accessibility role or resource. 
 
The power of relationships for advancing accessible education 
· How disabled students and instructors have worked together to improve a practice.  
· Collaborations between accessibility specialists, educational developers, and instructors to enhance accessible education.  
· Collaborations between a student, their instructors, and campus services to creatively implement complex accommodations.  
 
Narratives 
 
General Information 
· Narratives focus on sharing and analyzing a story about the experiences of learning, teaching, or supporting teaching as they relate to disability and/or accessibility.  
· Narrative submissions to the Journal must be scholarly - often demonstrated by the contextualization of the narrative within a broader literature/methodological approach, critical and nuanced reflection and analysis, and by drawing out broader implications of the story for accessible education.  
· Narratives may draw on a range of methods and formats such as, but not limited to, autobiography, autoethnography, creative nonfiction, dialogue, fiction, poetic transcription, photovoice, self-study, reflective journaling, or counternarrative. Where a particular method or approach is used, it should be briefly described in the piece, with any applicable references.  
· Where requested, narratives may be published anonymously or with a pseudonym.  
· See chapter 18 (Reflective Essays) and 20 (Stories) of Healey et al. (2020) for further guidance on writing a narrative related to teaching and learning.  
 
Example Prompts 
 
Visions for the future of accessible education 
· Imagine that the Accessibility for Ontarians with Disabilities Act, 2005 was successful in achieving its vision of full accessibility by 2025. What would fully accessible, anti-ableist teaching and learning at McMaster look, feel, and sound like?   
 
Enhancing disability visibility 
· What are disabled student and instructor experiences of teaching and learning at McMaster?  
· How might we expand our conception of “disability” in teaching and learning at McMaster? What experiences/perspectives on disability are we inadequately attentive to? 
 
Learning from disability knowledge 
· What have been your most important learnings from students or instructors with disabilities? 
· What creative self-accommodation strategies have you developed as a disabled student or instructor that others might find helpful? 
· How did you learn to teach more accessibly?  
· What mistakes or failures have you experienced in the journey towards greater accessibility? What might we collectively learn from them? 
 
The power of relationships for advancing accessible education 
· How have your relationships with friends, loved ones, colleagues, students, instructors, or other important people in your life helped make learning/teaching more accessible for you? 
· How have you collaborated with others to advance accessibility in teaching and learning at McMaster? What successes and challenges have you faced? 
· Who do you discuss your accessible education practices with? How might we address the potential isolation of people engaged in accessible education work? 
· Who or what keeps you motivated to engage in accessible education work? How might accessible education practices and collaborations help us heal from burnout, exhaustion, and distress? 
 
Recognizing and addressing ableism 
· Have you experienced a form of disability-related harm or inaccessibility in the classroom that others don’t recognize or understand? How might it be noticed and addressed? 
· What is it like emotionally to teach about ableism or address ableism in the classroom? What emotional labour is involved? 
 
Conceptual Notes 
 
General Information 
· Conceptual notes are pieces that help us think (and potentially feel) differently about accessible education at McMaster by questioning current framings and offering alternatives.  
· Conceptual notes may engage with critical theory, document analysis, critical discourse analysis, critical literature syntheses, institutional ethnography, speculative fiction, or other forms of cultural analysis or commentary.  
· See chapter 13 (Theoretical and Conceptual Articles) of Healey et al. (2020) for further guidance.  
 
Possible Prompts 
 
Theoretically-informed work that addresses academic ableism and reframes problems and solutions 
· What puzzles you about how we discuss accommodation, accessibility, and/or disability as a university? 
· How is the “problem” of accommodations currently discussed? What are the limits of this characterization? What’s a different way of looking at things? 
· How is the “solution” of Universal Design for Learning currently discussed? What are the limits of this characterization? What other theories/principles should we incorporate into conceptions of accessible education?  
· What emotions are attached to accommodation processes? How might we differently understand and address these emotions?  
· What kinds of reactions or resistance have you faced when working to advance accessible education within postsecondary settings? How might we address these? 
· How might we reconceptualize fearful or frustrated expressions that accessible education is a “risk,” an infringement on academic freedom, or burdensome? 
 
Commentaries 
· We welcome constructive and collegial commentaries of 500-1500 words that align with the aims and scope of the Journal. This may include commentaries on: 
· Other work published in the Journal 
· Disability/accessibility related events taking place at McMaster 
· Local and global issues or activities relevant to accessible education at McMaster 
· Books, films, conferences or other media, texts, or resources that learners or educators at McMaster may find valuable for advancing accessible education. 
· See chapter 19 (Opinion Pieces) of Healey et al. (2020) for further guidance. For example book reviews, check out those published in issues of Disability Studies Quarterly.  
 
Abstracts of Relevant Work Published Elsewhere 
· In alignment with the aims of the Journal, we will gather and update a list of accessible education scholarship published in other venues by McMaster students, staff, and faculty.  
· If you have relevant prior publications (e.g., graduate thesis, journal article, blog post), or after a new work is accepted for publication, we invite you to send us the full bibliographic reference and URL and we will compile the links and abstracts. 
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